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INTRODUCTION

Welcome to the 2007 edition of Georgia's Pre-K Program Content Standards, which provide the
foundation for instruction in all Georgia Pre-K classrooms.

The 2007 edition of the Content Standards include:
e Correlations with Kindergarten Georgia Performance Standards (GPS)*
e Strategies to support inclusive classrooms
e ‘“Learning in Action" suggestions for classroom practice
e Professional resources for each curriculum domain
e Lists of high quality children's literature for each curriculum domain
e Tips to support family involvement in the child's education

Please note one change to the Content Standards under Scientific Development:
SD2c has been updated to read: Observes, explores, and describes a variety of living and non-living objects.

With the addition of the GPS correlations, it is clear how what is taught in Pre-K lays the foundation
for expectations in Kindergarten. Each Pre-K Content Standard has been matched to an appropriate
GPS. In some cases aPre-K Content Standard will match several Kindergarten standards; however,
there is not always a corresponding Kindergarten standard for every Pre-K Content Standard. Keep in
mind that the Pre-K Content Standards and the Kindergarten performance standards reflect what
children should know at the end of the Pre-K or end of the Kindergarten year - not at the
beginning. Seeing how these standards relate will be helpful to Pre-K teachers, Kindergarten
teachers and parents - all of whom have a part in making children successful in the early years.

The section on strategies to support inclusive classrooms will help individualize instruction o meet
the needs of all of the students in your classroom. The “Learning in Action" section of the Content
Standards provides examples of appropriate and fun activities o build these skills. The professional
resources and children’s literature for each domain will help in planning quality instruction based on
current research. Family involvement and support, covered in the Home and Family Connection tips,
are important to a child's academic success, so each learning domain now includes ideas for
strengthening the connection between home and school.

The Content Standards are used for planning instruction, assessing growth and development, and
sharing information with families. These standards are important for a number of reasons; the most
important are: 1. Because Pre-K children learn and develop at varying rates, instruction must be
planned to meet each child's individual needs; 2. Pre-K children learn best with a balance of teacher-
directed and child-initiated activities that encourage thinking, reasoning and communication; 3. Pre-K
children need movement, hands-on activities, lots of language, and a supportive environment.

National research shows that Pre-K programs with effective teaching practices and a challenging and
appropriate curriculum enhance children's intellectual, physical, and emotional development. Bright
from the Start hopes that these standards will help Pre-K programs exceed expectations in all
program areas. For questions concerning these standards, contact Bright from the Start (404) 656-
5957, your Pre-K Consultant, or visit the Bright from the Start website at www.decal.state.ga.us.

* The Kindergarten Georgia Performance Standards for English Language Arts were approved by the Georgia Department of
Education in July 2005. The Performance Standards for Mathematics were approved by the Georgia Department of Education
for implementation in July 2006. Science and Social Studies have been approved and will be implemented in subsequent years.
In Kindergarten the domains of Health and Physical Development, Social and Emotional Development and Creative Expression
are covered under the Georgia Quality Core Curriculum Standards. For more information on the Kindergarten Georgia
Performance Standards visit the Georgia Department of Education website at www.doe. k12.ga.us.
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Georgia’s Pre-K Program

Georgia's Pre-K Program was established in 1993 through the Georgia Lottery for Education to provide
Georgia's four-year-old children with high-quality preschool experiences. The goal of every Georgia Pre-K
classroom is to provide Pre-K students with the learning experiences they need to prepare for
Kindergarten.

History of Georgia's Pre-K Program

The Pre-K Program began as a pilot program serving 750 at-risk four-year-old children and their families
at 20 sites in 1992. The first lottery funds were utilized in 1993-94 to provide prekindergarten programs
for more than 8,700 at-risk four-year-old children. In September 1995 the program was opened to all
eligible four-year-old children, not just at-risk families. The program tripled its enrollment from 15,500
children in 1994-95 to 44,000 slots during the 1995-1996 school year. During this time the private sector
became an integral part of the program, allowing the program to expand quickly without utilizing funds
for capital outlay on new buildings or expansion facilities. A public/private partnership of this magnitude
was a first in Georgia and the nation. Enrollment in Georgia's Pre-K program has continued to expand
yearly with over 74,000 students currently being served each year. Over 100,000 students have
participated in Georgia's Pre-K program since 1993.

Pre-K Program Components

A national survey of public Kindergarten teachers noted three primary essentials for school readiness:
children are physically healthy, rested, and well nourished; they are able to communicate needs, wants,
and thoughts verbally; and they are enthusiastic and curious in approaching new activities. Georgia's
Pre-K Program provides children with experiences that foster all these essentials.

An appropriate program for four-year-olds is not a watered down Kindergarten program. Children learn
through play and learning centers, which are integral parts of Pre-K classrooms. Pre-K programs reflect
an understanding of how children learn by emphasizing active learning, consistent daily routines, and the
use of positive behavioral management and assessment strategies. The school readiness goals of the
Pre-K program provide appropriate preschool experiences emphasizing growth in language and literacy,
math concepts, science, social studies, arts, health and physical development, and social and emotional
competence.

Health Services

To ensure a healthy start, all children enrolled in the Pre-K program must have hearing, vision, and dental
examination certificates on file within 90 days of starting the Pre-K program. Also, evidence of age-
appropriate immunizations must be on file within 30 days of the start of the Pre-K program. At the end
of the school year, parents are provided with comprehensive information on all health and entrance
documentation necessary for successful entry into Kindergarten.

Parents as First Teachers

Parents are encouraged to volunteer in the Pre-K classroom and to participate in meetings, parent group
activities, or workshops. At least two individual conferences per year between the lead teacher and
family must be offered by providers and documented in each child's on-site file.

The Pre-K program strongly encourages parents to read fo their children on a daily basis. To foster this
habit at the beginning of each school year, children in the program are provided with a special edition of a
book selected by and including a personalized message from the Governor of Georgia.



Quality Outcomes

An evaluation by Georgia State University found that children who attended Pre-K had higher academic
and social ratings by their kindergarten teachers and better kindergarten attendance than children who
did not attend preschool programs. Participation in a high-quality preschool program also helps children
develop social and pre-academic skills that will help them succeed in kindergarten and throughout their
educational experiences.

“Play is often talked about as if it were a relief
from serious learhing. But for children, play is
serious learning. Play is really the work of
childhood.”

Fred Rogers




gchool Readiness Definition

The first of the National Education Goals states “all children will start school ready to learn.” Georgia
has formulated its definition of school readiness within the context of the nature of four-year-olds
and how they learn. We believe school readiness must be defined within the context of families and how
they live. It must be defined within the context of communities and the services they provide. And, it
must be defined within the context of schools and their readiness for children.

A child's readiness for school is when . . .

possible health barriers that block learning have been detected,

suspected physical or mental disabilities have been addressed,

enthusiasm, curiosity, and persistence toward learning is demonstrated,

feelings of both self and others are recognized,

social and interpersonal skills are emerging,

communication with others is effective,

early literacy skills are evident, and

a general knowledge about the world, things, places, events, and people has been acquired.

Indicators for each dimension of school readiness include but are not limited to the
following:

. . . possible health barriers that block learning have been detected

Eye, ear, and dental screenings will detect problems related to seeing, hearing, and dental
health.

Immunizations will be on schedule.

Diseases and other health issues will be detected as early as possible.

Rate of growth and mobility within acceptable ranges will be determined.

. suspected physical or mental disabilities have been addressed
Suspected physical and mental disabilities will be detected and referrals will be made as
early as possible.

. enthusiasm, curiosity, and persistence toward learning is demonstrated
Attitudes toward and interest in learning will demonstrate a readiness to learn.
Persistence in completing tasks will be evident.

. . . feelings of both self and others are recognized
Feelings will be identified and expressed appropriately.
Feelings of others will be understood and accepted.

An increasing capacity for self-control will be evident.

. social and interpersonal skills are emerging
Ability to work or play cooperatively with others will be evident.
Ability to form appropriate relationships with children and adults will be demonstrated.
Emerging conflict resolution skills will be evident.
Increasing capacity to follow rules and routines will be evident.



. communication with others is effective
Listening skills will be evident.
Ability to follow simple directions will be evident.
Expressing needs and wants will be demonstrated.
Use of language to interact socially with others will be demonstrated.
Ability to describe people, places, things, and events will be evident.
Ability to ask and answer age-appropriate questions will be demonstrated .

. early literacy skills are evident
Association between spoken and written words will be recognized.
Understanding of beginning alphabetic knowledge will be demonstrated.
Ability to discriminate sounds will be evident.
Knowledge of basic book and story components will be evident.
Use of shapes and marks to convey meaning will be demonstrated.
Writing letters to represent word and syllables will be demonstrated

. a general knowledge about the world, things, places, events, and people has been
acquired
Recognition of name will be evident.
Basic awareness of self, family, and community will be demonstrated.
Knowledge of simple science concepts will be evident.
Knowledge of simple math concepts will be evident.
Ability to count up to 10 will be evident.
Basic understanding of shapes and colors will be demonstrated.
Ability to sort and classify objects will be evident.




Getting a Bright Start to Kindergarten
Strengthening the Transitioh from Pre-K to Kindergarten

Providing for a smooth transition from Pre-K to Kindergarten is a critical part of Georgia's
Pre-K program. When looking at Kindergarten transition, it is important to remember that
it is a year long process, not something that happens in April or May of the school year.
Transition planning occurs at several levels and involves building relationships, aligning
curriculum, and sharing information. Based on research by SERVE, the Regional Educational
Laboratory key components of successful transition planning include:

Connecting Children to Children

Plan activities to strengthen the relationships between Pre-K and Kindergarten students.
This can involve a visit to a Kindergarten class, inviting a Kindergarten student to visit
Pre-K, having a “reading buddy” from another grade level, or making a picture book or video
about students in Kindergarten.

Connecting Children to Schools

Begin practicing Kindergarten routines in the spring to familiarize Pre-K children with
Kindergarten. This can involve adding cafeteria trays to the dramatic play area so students
can practice walking while holding a tray, learning songs, or reading books about
Kindergarten. Have students write a letter to the Kindergarten teacher telling about
themselves and what they have learned in Pre-K.

Connecting Families to Schools

Share school events and activities with families. Provide information to families concerning
school organizations such as Parent Teacher Association or Parent Teacher Organization.
Provide families with information on Kindergarten registration and required documentation.

Connecting Schools to Schools

Strengthening relationships between your school the receiving Kindergarten schools will
smooth the transition for children and families. This can involve joint workshops between
Pre-K and Kindergarten staff, sharing of information between Pre-K and Kindergarten, or
holding Kindergarten registration at the Pre-K site. The alignment of the Pre-K Content
Standards with the Kindergarten Georgia Performance Standards provides for a smoother
transition between the instructional programs.

Connecting Community to Schools

Collaboration between community resources and instructional programs assist families in
accessing services needed for the fransition. These relationships can be strengthened
through hosting resource or health fairs to provide screenings for the students and
resources for the families.

Through planning processes and activities to strengthen these relationships, students and
families will arrive at school feeling comfortable and ready to be involved in the educational
process. Additional transition ideas are included in this document or visit the Bright from
the Start website at www.decal.state.ga.us or SERVE's website at
www.terrifictransitions.org.
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Kihdergarten Readiness Ideas to Practice Throughout the Pre-K Year

7
°

Practice the morning routines such as a "moment of silence” or pledge to the flag
Have the children practice raising hands to answer questions

Practice carrying items on cafeteria trays (or cookie sheets) - this can be done in
centers as well as during meals and snacks or on the playground

Learn to open individual milk cartons and straws

Learn to open individual condiment (ketchup, mustard, etc.) packets

Practice walking as a group from the classroom to other locations in the building
Have the children go to another classroom so another teacher can "teach" them a
brief special lesson (such as music or P.E). This helps the children get used to the
idea that they may have other teachers for "specials"

Answer "roll call"

Practice getting on and off a school bus

Practice checking out library books (using a card) from the public library, classroom
library, or site office

Read aloud children’s books that are about Kindergarten

Learn to sharpen a pencil

Plan activities that require cooperative interaction. Some ideas are:

Work with a friend to put together teacher made puzzles

Work with a friend to match simple word cards with symbol cards

Work with a friend o match classmates' name with their picture

Paint with a partner

Build with a buddy

Group or partner playground games

7
°

7
°

X3

8

X3

8

X3

8
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X3

%

X3

%

e

%

e
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7
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Remember that these ideas are to familiarize the children with new concepts and/or routines, so we want
to make them fun! Be sure to have many discussions (large group, small group, and individual) about why you
are doing these things.
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cSuggested Books for Kindergarten Readiness

Annabelle Swift, Kindergartner by Amy Schwartz

Boomer Goes To School by Constance W. McGeorge

Countdown to Kindergarten by Alison McGhee

Curious George Goes to School by Margret Rey

David Goes To School/by Shannon D

Elizabeti's School by Stephanie Stuve-Bodeen

First Day by Dandi Daley Mackall and Tiphanie Beeke

First Day Jitters by Julie Danneberg

First Day, Hooray! by Nancy Poydar

Franklin Goes To School by Paulette Bourgeois

Froggy Goes To Schoo/by Jonathan London

I Want to Go to School Too: A Story about Kindergarten by Liza Alexander
If You Take a Mouse to School by Laura Numeroff

Little Cliff's First Day of School by Clifton L. Taulbert

Look Out Kindergarten Here I Come by Nancy L. Carlson

Miss Bindergarten Gets Ready for Kindergarten by Joseph Slate
Mouse s First Day of School by Lauren Thompson

My First Day of School by Patrick K. Hallinan

My Teacher Sleeps in School by Leatie Weiss

Sam and Gram and the First Day of School by Dianne L. Blomberg PhD, et al
Sam Starts School by Barbara Taylor Cork

The Kissing Hand by Audrey Penn, et al

The Night Before Kindergarten by Natasha Wing

Tom Goes to Kindergarten by Margaret Wild

Twelve Days of Kindergarten by Deborah Lee Rose

Welcome to Kindergarten by Anne F. Rockwell

When You Go to Kindergarten by James Howe

Who Is Going to School Today? by Karl Ruhmann

Will I Have a Friend? by Miriam Cohen

12



Inclusive [earnhing Environments in Pre-K

Inclusion of children with special needs fosters caring attitudes and teaches children about
acceptance of differences in each other. In high quality early childhood programs, inclusion
is simply an example of best practice in meeting the individual needs of each child and their
family. Under the Individuals with Disabilities Education Act (IDEA),

.. to the maximum extent appropriate, children with disabilities in public or private
institutions or other care facilities in Georgia shall be educated with students who
are not disabled and shall attend the school they would ordinarily attend in their
home area or neighborhood, with their age and grade peers in the general education
classroom...

One of the ways to assist children with disabilities in the regular education environment is
to provide accommodations and adaptations based on the needs of each child. Georgia Pre-K
teachers can easily incorporate simple adaptations into their daily routine to create an
inclusive environment. Some examples are:
e Adjust the accessibility of materials fo meet the needs of individual children.
o Define physical boundaries within activities (sitting on a carpet square during circle
time)
e Rearrange the classroom set up to meet the needs of a child.
¢ Use adaptive equipment (Big Mac Switches, touch screen for the computer, Alpha
Talkers for communication).
e Shorten circle time or allow child with attention issues to get up when needed.

A list with ideas to create an inclusive environment is included within each domain in the
Content Standards. Suggestions are provided on how to adapt the domain to include
children of varying ability levels. Children with diagnosed disabilities may have an Individual
Education Program (IEP) through the local school system. Teachers should always consult
Special Education personnel regarding specific adaptations and goals for children who have
an IEP.

For more resources on inclusion, specific disabilities, adaptive equipment, and IDEA visit the
DECAL website at www.decal.state.ga.us and click on Special Needs under Families or the
Department of Education/Division of Exceptional Students at www.doe.k12.ga.us and click on
Special Education.

13



Ctrategies to Support English LLanguage Learners

The number of children entering Georgia’s Pre-K Program speaking a language other than English
increases each year. Georgia is currently the seventh most diverse state in the nation. A language-rich
Pre-K classroom with a supportive teacher is an ideal place for children to become competent in English.
Children learning a new language progress through four developmental levels; using the home language,
entering into a non-verbal stage, using individual words or short sentences, and using productive
language (Tabors). By providing individualized instruction, students gain skills in listening, understanding,
and speaking English, which provides for a smoother transition to the program.

Environmental and Instructional Supports for English Language Learners
e Provide a language rich and emotionally supportive classroom that allows children many
opportunities to hear and understand language
o Use repetition to allow children more than one opportunity to understand what is being
said
Emphasize words as they are spoken
Extend children’s language by adding more information
Reinforce oral discussions with visual clues or gestures
Provide a running commentary during activities
Learn some phrases of the child’s home language to use when greeting or during
activities
Sit with children during meals/snacks and facilitate natural conversations
e Connect new concepts with familiar experiences, objects and knowledge
Provide a quiet place in the classroom where children can use manipulatives, puzzles or
play dough

e Display pictures of the children and families

e Take field trips to locations recommended by English Language Learner’s family

e Maintain established routines and daily schedules

e Provide organized small-group activities that include the English Language Learner

e Integrate cultural perspectives into everyday learning objectives, not as stand-alone
curriculum

e Provide an English-speaking buddy or partner for the English Language Learner

e Provide multicultural literature, pictures, music, and props in the classroom

e Provide labels that reflect the languages of the children in the classroom

e Add props to the dramatic play area that represent the home languages of the students

Working with Families
e Invite families to visit the classroom and teach songs in the home language, demonstrate
the national dress or read a book in the home language
¢ Include families in assisting with classroom routines
e Encourage families to continue to use the native language at home
e Use community resource personnel or bilingual parents to assist in translating during
meetings with non-English speaking families

Teachers reinforce language development by observing children and by creating environments
that set the stage for language use. Classrooms that support English Language Learners have
an appropriate language-rich curriculum that includes parental involvement, supports the
emotional development of children, and incorporates multicultural understanding.

Resources

One Child, Two Languages. A Guide for Preschool Educators of Children Learning English as a
Second Language, Patton Tabors

Promising Practices for Improving the School Readiness of English Language Learners, Ready at
Five

Preschool Second Language Acquisition: What We Know and How We Can Effectively
Communicate with Young Second Language Learners, Janet Quifiones-Eatman

Responding to Linguistic and Cultural Diversity: Recommendations for Effective Early Childhood
Education, NAEYC

14
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Pre-K children develop lahguage and literacy through interactions with
adults anhd other children, engagement with materials, and instructional
experiences. In providing the foundation for later reading, Pre-K children
should be exposed to activities that will develop the ability to listenh for
comprehension and to disCriminate sounds in [anguage. Children develop an
awareness of print and books through a Variety of activities and interactions.
They begin writing using pictures, symbols and letters. [Later reading success is
directly correlated to the interaction of children with books through listening
and responding to books read aloud and engaging in activities related to the
stories.

Gtrategies to support inclusive learning environments:

Use various modes of communiCation with Children (pictures, Sigh language,
Braille, Story Boards, augmentative devices, Closed Captioning with TV/Movie
activities, and Interpreter)

Prompt questions with WH words (who, what, and where)

Make eye contacCt with student

Get a child’s attention with auditory cuing (Calling out their hame, having a
special word or phrase)

Use books on tape ahd earphones/verbal output device

Use a cued or key word to faCilitate communication

(Jse a favorite toy, aCtivity Or person to encourage Communication

ASK frequent questions throughout a Story

Create SoCial Stories to help with appropriate sequencing skills (breaking
down a SKill into steps)

Use Vvarious adaptive devices for writing (slant board, pencil grip, large
Crayons, marker holder made out of plaster, Cookie worksheet with maghetic
humbers/letters, and PVC pen holder)

Provide adaptive computer pieces (head pointer, large mouse, ahd software)
when needed



LD 1. Children will develop skKills in listening for the purpose of

comprehension

Performance Indicators

Learning inh Action

K GPS

Listens to and follows spoken

Follows directions such as,
“Hang up your jacket and come

ELAKLSV1b
Follows two-part oral
directions.

LDla di . to the group area.”
Irections Repeats an instruction to a
friend
Answers questions from familiar
LD1b | Responds to questions adults and peers .
Responds to questions during
causal conversation
Listens to recordings and shows
D1c understanding through body Sings along with songs on tape
language or by interacting Turns pages of books
appropriately.
Listens to stories read aloud and Leans forward or smiles as R i read
. i Listens to and reads a
b1q | Shows understanding through Er?f;ks are read during group variety of literary and
body language or by interacting R he rhvme i informational texts to
iatel epeats the rhyme in a gain knowledge and for
appropriately. repetitive book pleasure.
. _ . Tells whether story is real or ELAKRG6d
ID1e Begins to distinguish fact from make-believe Begins to tell fact from
fiction in a read aloud text Ig'ton in a read aloud
i i ; Predicts what happens nextina | ELAKR6b
LD1f Make.s predictions from pictures picture walk using picture clues | Makes predictions from
and titles or title of a book pictures and titles.
ELAKRG6f
. Uses prior knowledge,
D1 Uses pictures or symbols to Tells what comes next in a graphic features
g identify concepts pictorial schedule. (illustrations), and
graphic organizers to
understand text
Retells the main events in a ELAKRG6C
Becomes increasingly familiar story _ gj'ézt%';ds e <ential
b1h with the structure of stories 3‘3&“55‘35 the characters in a narrative elements

(characters, events, plot,
resolution of story)

Uses illustrations to predict
printed text, such as saying,
“Goldilocks is running away!”

“(When reading to children...)
The more expressively we read,
the more fanhtastiC the
experience will be. The more
Fantastic the experience, they
more our Kids will love books,
and the more they’ll “pretend”
read. And the more the
“pretend” read, the quicker
they will learh to read. SO
reading aloud is hot quite
ehough—uwe need to read
aloud well.”

Mem Fox
TReading Magic, 2001
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LD 2. Children will learh to disCriminate the sounds Of l[ahguage

(phonologiCal awareness)

Performance Indicators

Learning inh Action

K GPS

Differentiates sounds that are the

Recognizes that “Mark” and
“Matt” begin with the same
sound

tbza same and different Identifies common
environmental sounds or animal
sounds
Repeats rhymes such as ELAKR2a
“Humpty Dumpty” Identifies and produces
Repeats finger plays and poems :zzg‘(;’;gé"’t‘ggi Ic?ral
520 Repeats rhymes, poems and such as “itsy Bitsy Spider prompt and distinguishes
ﬁnger plays rhyming and non-
rhyming words.
See also:
ELAKLSV1c,
ELAKLSV1d
ReCOQn[ZeS' the same beginning Plays with repetitive sounds Ejlgr?tli;eRsonm onent
LD2c sounds in different words such as snakes slither or the big | (" SpOEen words
(alliteration) blue ball bounces '
Shows growing ability to hear and Clans hands for svilables i BE|LA5<R23
P . aps hands for syllables in ends and segments
Lb2d discriminate separate syllables in names or other familiar words syllables in spoken
words words.
Sings the “Name Game” or ELAKR2a
R “Wi " Identifies and produces
Creates and invents words b Willoughby Wallaby Woo” and ; ;
" y substitutes different beginning rhyming words in
LD2e substituting one sound for response to an oral

another

sounds for names

prompt and distinguishes
rhyming and non-
rhyming words.

LD 3. Children will develop anh unhderstanding of hew vocabulary
introduced in conversations, activities, stories or books

Performance Indicators

Learhing in AcCtion

K GPS

Increases vocabulary through

Participates in “Daily
Message/Daily News”

ELAKLSVIf
Increases vocabulary to

Lb3a i H i i reflect a growing range of
everyday communication SEt>(<)[:i|’eessses ideas heard in interests and knowledge.
After discussing community ELAKRSa
Uses new vocabulary words helpers, child says, “ wantto be | Listens to a variety of
. y a veterinarian and take care of texts and uses new
LD3b correctly within the context of play animals.” vocabulary in oral
or other classroom experiences Creates a story for a wordless language.
picture book.
Helps create a language ELAKLSV1g
Connects new vocabulary with experience chart after Communicates
LD 3c effectively when relating

prior educational experiences

participating in a field trip

experiences and retelling
stories heard.

“Everyone has gifts, they just open them on
different occasions.”

Author uhknown
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LD 4. Children will develop and expanhd expressive lahguage skKills

(speaking)

Performance Indicators

Learning inh Action

K GPS

Uses language for a variety of

Uses language to express
needs, feelings or preferences
Uses different voices for

ELAKR5a
Listens to a variety of
texts and uses new

LD4a purposes characters in a story Y:ncgf:éir_y in oral
See also:
ELAKLSVl1e
Asks and answers questions for | ELAKLSV1a
information and to solve Listens and speaks
Engages in conversations with problems appropriately with peers
LD4b - . and adults.
adults and children Tells personal narrative See also:
Engages in turn-taking ELAKR5a
conversations
Uses descriptive words ELAKLSV1h
i Uses complete
b4c | Uses complete sentences of Expands on ideas senter_wespwhen
increasing length in conversation speaking.
See also:
ELAKR5a,
Pretends with words or actions ELA|II<R6h
-beli Retells important facts in
LD 4 d Uses Ianguage tO pre':end or Tells real or make-believe the studenF;’s own words.

create

stories

See also:
ELAKR5a

“Behold the turtle. He only makes progress when
he stiCks his nheCk out.”

James Bryant Cohant
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Will assist in reading

LD 5. Children will begin to develop age-appropriate Strategies that

‘Performance IndiCators Learning in AcCtion K GPS
. . Chooses to look at books ELAKR1a
LD5a Demonstrate_s an interest in independently Recognizes print and
books or stories Requests that books be read g'rftt:rrtzisncaa%”gggaa de
. . Asks questions about a story or
Discusses books or stories read illustration
LD5b . .
aloud Adds personal information to a
story
Looks at books appropriately, ELAKR1c
e . . left to right, top to bottom, Trapks text read from left
LD5c¢ Exhibits book-handling skills turning one page at a ime, front | t© fight and top to
to back of book bottom.
Recognizes familiar logos ELAKRla
. . . Checks class job chart to find Recognizes print and
Associates symbols with objects, out whose job it is to wash the pictures can inform,
LD5d . entertain, and persuade.
concepts and functions tables after snack
Uses labels in classroom to put
away materials
Sees a word in the environment | ELAKR1b .
Recognizes that print represents and asks the teacher about the | Demonstrates that print
LD5e word has meaning and
SpOken words represents spoken
language in written form.
Uses puppets or flannel board ELAKRGe
D5 Dramatizes, tells and retells to retell a story Reée”s familiar events
. 0 and stories to include
poems and stories Tells a story to friends beginning, middle, and
end.
N o Identifies letters when using ELAKR1d
Identifies some individual letters alphabet play dough cutters Distinguishes among
LD5g e ; ; written letters, words,
of the alphabet Identifies letters in name or in and sentences
the environment )
. ELAKR1b
Shares books and engages in Shares a book with another Demonstrates that print
LD5h pretend-reading with other . , has meaning and
hildren child at the library center represents spoken
cnilar - ;
language in written form.
. Asks the teacher to read a book | ELAKR1a
Recognizes books as a source of about the classroom pet Recognizes print and
LD51 : . : ; pictures can inform
information Sees a fire truck outside and ortai d ad
selects a book about fire trucks | SMeran. and persuade.
ELAKR6g
. Connects information and events When reading a book abouta | Sonnects life
LD5j . . . experiences to read-
in books to real-life experiences dog, talks about the pet at home | ;1,4 text.
. ; ; ELAKR4b
ini ; ; Participates in oral reading )
LD 5k Partlp!pates in oral reading activities (morning message, Reads previously taught
activities ’ grade-level text with
rebus story, experience story) appropriate text.
) Counts words in a sentence ELAKR1e
Recognizes that sentences are using a big book read aloud Recognizes that
LD5I c ds i sentences in print are
composed of separate words ounts words in sentences made up of separate
during the morning message words.
ELAKRG6f
. ) Uses prior knowledge,
LD5m Uses pictures or symbols to Tells what comes next in a graphic features

identify concepts

pictorial schedule.

(illustrations), and
graphic organizers to
understand text.
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LD 6 Children will begin to develop age-appropriate writing sKills

Performance Indicators

Learhing in AcCtion

K GPS

Experiments with a variety of

Draws or writes using pencils,
markers, crayons, paint, shaving
cream

LD6a writing tools, materials and Draws or writes on paper,
surfaces cardboard, chalkboard, dry-
erase board
Uses scribbles, shapes, pictures ELAKdWIb |
ses drawings, letters,
an_d. letters, or other forms of and phonetically spelled
writing words to create meaning.
See also:
Stages of writing: Uses scribble writing and letter- ELAKW1c
e  Pictures like forms
e Scribbles (squiggle lines and shapes) Draws pictures to represent
e Letter-like forms ideas
LD6b e  Copies letters/words from the Copies word cards from the
environment writing center
e Uses letters to represent sounds in Writes name or names of
words friends
o Labels objects in drawings Copies words from environment
e  Connects words to form sentences
. Creates a story with beginning,
middle, and end
Writes list in the dramatic play ELAKR3a
. . area Demonstra@es an
UnderStandS t_hat print is used to Makes signs in the block center \‘,‘v’;‘:gr:ﬁ?g;‘gﬁihz%here
LD6¢C _commun_lcate |c_i§as and Writes messages for friends or predictable relationships
information (writing for a purpose) adults between print and
Writes name on work to show spoken sounds.
ownership
: ; Tells an adult a story to record ELAKWla
Begins to dictate words, phrases, Identifies objects in drawing/ Writes or dictates to
LD6d and sentences to an adult painting for adult to record describe familiar
recording on paper persons, places, objects
or experiences.
) Uses tracking when reading and | ELAKW1d
LD6e Uses left-to-right patterns writing the morning message Uses left-to-right pattern

and stories

of writing.

Teachers in Action

Add vocabulary related to the Current topiC Or interest tO Your writing area.
Be sure to add pictures or symbols to help your hon-readers

Get to Khow your (ocCal librariah and ask him/her to help you select books
related to your Current topiCs

Change your writing materials often to keep your Children’s interest

Let children help you label materials in your Classroom as You introduce them
Invite celebrity readers to your Classroom

Use different voices as You read to represent different Characters in the
story

Put words and symbols on Chart stories, labels, etC.

Use familiar rhymes for transitions

Model appropriate writing daily. Be sure to use CorreCt grammar

Have children sigh in daily. This Can be saved for assessment t0 show growth
and development in writing

Create enough Class-made books for each child to have one to take home at
the end of the year

Mini photo albums Can become great storage £or VoCabulary Cards

Create portable writing centers in purses, too| boxes, suitCases, briefcases,
and fishing tackle boxes, ahd place them around the room and for children to
take outside

Create a morning message daily
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Home and Family Conhections

Play some classic games like “Simon Says” or “Mother, May 12" Give one-step commands at
first and then progress 0 two or three-step Commands. “Simon says turnh around, Clap
your hanhds and touch your toes.”

TRead a favorite story together, anhd ask your Child to give a Sighal each time he hears a
particular word. For example, “Clap your hands when you hear me say the word bear.”

GO outside and identify sounds you hear.

Teach your child some hand Clapping Chants or jump rope rhymes you remember from
childhood.

Talk to your child while you are engaged ih household activities like Cooking, gardening, or
fix-it chores. Explain what you are doing, and tell them the hames of the tools you are

using. Spatula, spade, or wrench will Ssoon become part Of your child’s growing
vocCabulary.

Discuss the day’s events after your returh from ah outing or specCial event.
Give your child lots of opportunities to engage in conversation with adults.

Let them order for themselves in a restaurant or answer the telephone using phrases you
have rehearsed ahead of time.

Create silly stories together while riding in the Car or waiting at a restaurant.

‘Practice reading environmental print — street signs, store hames, favorite £00ds.

Cut out logos from the ad section of the newspaper Or the grocery store CirCular. Paste
them on paper, or put them in a photo album to make a book that your Child will love to

read often.

Discuss books with your child after reading them together. Ask “How “ and “Why”
questions to extend their [earning.

Use newspaper and magazines for |etter find activities. Children |ove to fihd and CirCle
the letters in their hames.

Invite your child to “write when you write.”

Let your child write oh old Calenhdars, order forms, Check registers, or grocery [ists.
Provide a “grown-up” peh or pencil.

Enhcourage all fortns of writing, from SCribbling to forming letters.
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Teacher Resources
Access For All, Closing the Book Gap for Children in Early Education - Neuman, S.B., Celano,
AN., & Shue, P

Beginning to Read: Thinking and Learning about Print. - United States Department of
Education, Marilyn Adams

Creating a Classroom Literacy Environment - www.readingaloud.com
Creating Readers - Pam Schiller
Fee, Fi, Phonemic Awareness - High/Scope

Learning to Read and Write: Developmentally Appropriate Practices for Young Children -
Neuman, Capple, Bredekamp, NAEYC

Let the Words Work their Magic - Lucy Caulkins - www.readingaloud.com
Literacy Development in the Early Years - Leslie Morrow

Much More Than ABCs: The Early Stages of Reading and Writing - NAEYC
On the Road to Readling - Beatrice Davis

Oral Language and Early Literacy in Preschool: Talking, Reading and Writing - International
Reading Association

Phonemic Awareness in Young Children - Adams, Foorman, Lundberg, Beeler
Preventing Readling Difficulties in Young Children - National Research Council
Reading Magic: Why Reading Aloud to Children Will Change Their Lives Forever - Mem Fox

Starting Out Right: A Guide to Promoting Children’s Reading Success - Burns, Griffin &
Snow, Washington D.C. NAEYC

Teaching Other People’s Children: Literacy and Learning in a Bilingual Classroom - Ballenger

“very early, Children who turh out to be successful in learhing to read use
phonological recoding, which helps the child acquire high-quality word
representations. (zains in fluency (automatiCity) Come with inCreased
experience, as does inCreased |exiCal knowledge that supports word
identification.”

Preventing Reading Difficulties in Young Children — Natiohal Research Council
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guggested Children’s Books

Book Title
Abiyoyo

All the Colors of the Earth

Alphabet Under Construction

IAnd to Think That | Saw It On Mulberry Street
Ashanti to Zulu

Barnyard Banter

Bear Snores On

Blueberries for Sal
Brown Bear, Brown Bear, What Do You See?

Caps for Sale
Chicka Chicka Boom Boom

Chicken Soup with Rice
Children's Garden of Verse
Chrysanthemum
Click, Clack, Moo Cows That Type
Corduroy
Firefighters Ato Z
Five Little Monkeys Jumping on the Bed
Go Away, Big Green Monster!
Grandmother's Garden
In the Tall, Tall Grass
Jump Frog Jump
Miss Mary Mack
My Teacher Sleeps in School
Pancakes, Pancakes!
Tacky the Penguin
The Big, Hungry Bear
The Little Engine that Could
The Little Red Hen
The Napping House
There Was an Old Lady Who Swallowed a Fly
Three Billy Goats Gruff

here is the Green Sheep?
Mhere the Wild Things Are

Author
Pete Seeger

Alexander and the Terrible, Horrible, No Good, Very Bad, Day Judith Viorst

Sheila Hamanaka
Denise Fleming

Dr. Seuss
Margaret Musgrove
Denise Fleming
Karma Wilson
Robert McCloskey
Bill Martin, Jr.
Traditional

Bill Martin , Jr. & John
Archambault
Maurice Sendak

Robert Louis Stevenson
Kevin Henkes
Doreen Cronin
Don Freeman
Chris L. Demarest
Eileen Chrsitelow
Ed Emberley
John Archambault
Denise Fleming
Robert Kalan
Mary Ann Hoberman
Leatie Weiss

Eric Carle

Helen Lester
Audrey Wood
Watty Piper

Paul Galdone
Audrey Wood
Traditional
Traditional

Mem Fox

Maurice Sendak
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=

Mathematical instruction in Pre-K builds on the child’s hatural curiosity ahd
desire t0 make order in the surrounding world. The instruction and the environment
Challenge children to explore ideas related to patterns, shapes, humbers, and space
with inCreasing sophistication. MathematiCal concepts develop as counting
activities are built into the daily routine and activities are plahhed to reinforce the
concept of one-to-one correspondence. Children develop ah understanding of
patterns and prediCtability as they partiCipate in reading prediCtable books, see
patterns in the environment, use Classroom materials, and engage in patterning
activities. As teachers use mathematiCal lahguage, Children are able to connhecCt
concepts Of “more Or |ess” With concrete objects. An understanding of size and
measurement develops as Children use hon-standard Or stahdard means to measure
Classroom materials. The experience of developing math concepts in Pre-K, using
hands-on materials, [aYys the foundation for later abstraCt mathematiCal thinking.

Strategies to Support InClusive Learhing Ehvirohments

Simplify a complicated task by breaking it into smaller parts or reducing the
humber of steps.

Model instruction

Use pictures/visual aides throughout daily activities.

Enhsure that students understand the meahing of key mathematiCal words

(sorting, counting, adding, and total).

Use real items to uhderstand part and whole (real apple Cut into pieces)

Use modeling Clay to form shapes instead of play dough with a child who has
low muscle tone.

Provide raised/textured objects for children with Visual impairments.
Adapt the length of the activity based on the heeds of the Child.




MD 1 Children will begin to develop ah uhderstanding of humbers

Performance Indicators

Learhing ih Action

K GPS

Counts in finger plays or rhymes
Sings a counting song

MKN1a
Count a number of

MD1a Counts by rote objects up to 30
SKCS2a
: : i i MKN1a
Arranges sets of obiects in one- Matches blocks with animals
MD1b 9 J Places a spoon on each plate at | Countanumber of
to-one correspondence the table objects up to 30
; ; i i MKN1a
Counts objects using one-to-one Counts manipulatives
MD1c ) 9 Counts the number of children Count a number of
correspondence present objects up to 30
Identifies “more than, less than MKN1e
or same” when comparing two Compare two or more
groups sets of objects (1-10) and
: identify which set is
E>'<p|a|ns that all of the long equal to, more than, or
sticks are in one box and all the | |ass than the other.
short sticks are in another box MKN2a
Use counting strategies
to find out how many
. . items are in two sets
MD 1 d Compares sets of objects using when they are combined.
language MKN2b
Build number
combinations up to 10
and for doubles to 10.
MKN2c
Use objects, pictures,
numbers, or words to
create, solve, and
explain story problems
for two numbers that are
each less than 10.
_ _ MKN1g
Begins to understand concept of Recognizes the difference Use informal strategies
MD1le . . between a whole apple and part | to share objects equally
part and whole using real objects of an apple (divide) between wo to
three people or sets.
Lines objects on table and MKN1d
points to first in line and the last | Sequence and identify
MD 1 f Begins to identify ordinal numbers in line using f(;ﬁ'”a' numbers
Standing in line and says, “l am a--10%.
first, and you are second”
Associates numeral name with Counts four objects and says, *I | MKN1c
MD1g . have four bears.” Write numerals through
set of ObJeCtS 20 to label sets.
Sorts coins during a small group | SSKE3b
activity MKNlh _
Uses play money to purchase Identify coins by name
items from a pretend classroom | and value (penny, nickel,
) store dime, q.uarter)
Begins to understand the concept MKN1i _
MD1h | of currency as a means of Count out pennies to buy
items that together cost
exchange less than 30 cents.
MKN1j
Make fair trades
involving combinations of
pennies and nickels or
pennies and dimes.
Estimates the number of MKN1f
marbles in a jar Estimate quantities using
MD 1i Begins to understand the concept Estimates how many steps it will gve ar?d tel? asa
of estimation take to get to the playground enchmark.
- SKCS2b
Estimates how many cups of
water it will take to fill a pitcher
Says, “l see the number 2,” MKNlc
while pointing to the morning Write numerals through
message board 20 to label sets.
MD1j Begins to recognize numbers Matches the correct number of

counters to the number card
and says, “Here is the number
n
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MD 2 Children will Create ahd dupliCate simple patterns

Performance Indicators

Learhing in Action

K GPS

Copies a pattern using sounds or

Snaps, claps, stomps a rhythmic

MKG3b
Extend a given pattern

MD2a physical movements pattern and recognize similarities
in different patterns.
Creates patterns using MKG3a
manipulatives, blocks or other wi‘fr:‘g%ie\‘lé‘;'?:t‘tg;hgfpe
wb2p | RECOgnizes and reproduces objects in the classroom geometric shapes.
simple patterns of objects MKGSb
Extend a given pattern
and recognize similarities
in different patterns.
Sees the pattern in a string of MKG3a
beads and determines which wifﬁg%sg'sggg;hgfpe
MD 2 ¢ Reproduces and extends a gz?tgrlr? needed to continue the geometric shapes.
pattern using objects MKG3b
Extend a given pattern
and recognize similarities
in different patterns.
Ind dentl t tt Creates patterns using MKG3b
MD 2 d ndependently creates patterns manipulatives, blocks, or other | Extend a given pattern
using objects objects in the classroom and recognize similarities
in different patterns.
Recognizes patterns in rugs, MKG3a
i clothes, daily schedule Identify a missing shape
Spontaneously recognizes and Recognizes repeated phrases in gggrge%'}’ceghzfgn of
MD2e identifies patterns in the stories '

environment

MKG3b

Extend a given pattern
and recognize similarities
in different patterns.

MD 3 Children will sort and Classify objects

Performance Indicators

Learning ih Action

K GPS

Places all of the dinosaurs

SKP1la, SKP1b

MD 3 a Matches like objects together
Places all of the red blocks SKP1a, SKP1b,
together and all of the green SKP2a
blocks together
; ; Places the big animals in one
MD 3 b Sorts Obje.Ct.S using one group and small animals in
characteristic another group
Sorts all of the pennies, nickels,
and dimes into the appropriate
groups.
. . . Makes a grouping of red SKP1a, SKP1b,
MD 3 Classifies objects using more triangles, green triangles, red SKL1b, SKL1c
than one characteristic squares, and green squares
(sorted by color and shape)
{4 ; ; Sorts through a box of buttons SKP1a, SKP1b,
MD 3d SOI?S a}nd Clc?SS_Ifle_S objects using and makes up rules for SKL1b, SKL1c
self-selected criteria organization
Explains sorting or classifying Sorts items and says, “I put all SKL2a, SKL2b,
MD3e strategy of the big animals together.” SKL2d
Helps to create a graph of types | MKD1 .
of shoes worn in the classroom Pose information
by placing shoes on a floor questions, collect data,
graph organize, and record
- . . . Its using object
Participates in creating and using Helps to creates a chart of :)?;trzsuséz% ';i Jects:
MD 3 f real and pictorial graphs or other favorite foods by placing name '

simple representations of data

or symbol under the correct
column

graphs.
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MD ¢ Children Will develop a sehse Of space ahd ah unhderstanding of

basic geometric shapes

Performance Indicators

Learhing ih Action

K GPS

MD 4 a

Recognizes, describes and
compares basic geometric
shapes

During group time says, “l am
sitting on a square.”

Notes that the classroom door is
a rectangle

Using unit blocks, notices that a
square has four sides and a
triangle has three sides

MKG1la

Recognize and name the
following basic two-
dimensional shapes:
triangles, rectangles,
squares, and circles.
MKGle

Compare geometric
shapes and identify
similarities and
differences of the
following two and three-
dimensional shapes:
triangles, rectangles,
squares, circles,
spheres, and cubes.
SKCS5a

MD 4 b

Uses classroom materials to
create shapes

Combines unit blocks to make
shapes
Forms shapes using play dough

MKG1c

Observe concrete
objects in the
environment and
represent the objects
using basic shapes, such
as drawing a
representation of a
house using a square
together with a triangle
for the roof.

MKG1d

Combine basic shapes
into basic and more
complicated shapes, and
will decompose basic
shapes into combinations
of basic shapes.
MKGle

Compare geometric
shapes and identify
similarities and
differences of the
following two and three-
dimensional shapes:
triangles, rectangles,
squares, circles,
spheres, and cubes.

MD 4 c

Uses language to indicate where
things are in space: positions,
directions, distances,